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, how, or how not, to parent. Sim
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SHitcls "lbomllf"[le;gﬁw and parenting resides in the fact that we humaﬁs
S:emégerlnbiii:)ez family hierarchy, dependent upon f’u‘i Pacrientsl,ll?n'd/ or other
more experienced and powerful others, fqr our s.urvwa an hwe eing. Sul?se.
quently, every group or organisation we join will tend to have a hierarchicy|
scructure, led and managed by more powerful others, upon whom we are
dependent for continued membership and a sense of well.bemg. From birth
we find ourselves in groups comprised of older, more experienced others, who
2re — or whom we feel to be — more able and powerful than we are. Early on,
when all is well, parents and older siblings are concerned for our welfare, look
after our physical and emotional needs, guide our behaviour and develop-
ment, cherish and respect us as unique individuals and encourage and sup-
port our learning and responsible participation in the give and take of family
and community life (Dunn et al., 1999). Effective school and workplace ead-
ers behave similarly.
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_tanding andimore recent findings from studies of leadership and of
ot show strong parallels between the two sets of roles and functions.
arerﬁtlll:)g ¢ Kurt Lewin and his colleagues (1939) identified three different
Ps}ic Of lgeadershipi 1) authoritarian/autocratic, 2) participative/democratic and
sty IZS';Z faire/ff"f reign. These parallel Adlerian formulations (Dinkmeyer &
13\21 Kla 1976/1989; Dreikurs, 1971/1994; Dreikurs & Soltz, 1964), and
defrelo};mental psychologist Diana Baum.rier’s (1978, 1991) empirically
based typology of parenting defines three distinct styles:

Authoritative or participative/democratic parents direct their children’s
activities in a “rational issue-oriented manner”, encourage verbal give-
nd-take, discuss the reasoning behind their policies and solicit their
children’s perspective and exert firm control without attempting to over-
restrict them (Diana Baumrind, 1978, p. 245).

Juthoritarian or autocratic parents do not encourage verbal give-and-
take, valuing obedience and punitive, forceful measures. They may be
genuinely concerned or neglectful (ibid.).

3 Permissive or laissez fuirelfree-reign parents see themselves as an optional
resource for their children, but not as active agents responsible for shap-
ing or altering their children’s on-going or future behaviour. Some may
be very protective and loving, others self-involved and offering freedom
in order to evade responsibility for their children’s development (ibid.).

bt

Research studies of the relative effectiveness of parenting and parent support
programmes in the UK have shown that they were successful in bringing
about shifts from authoritarian and permissive parenting to more authori-
tative, or democratic, parenting, e.g. increased understanding and sensitiv-
ity, along with more positive parent-child relationships and child behaviour
(Anning & NESS, 2007; Chan & Koo, 2011; John, 2001). Large-scale stud-
ies of schools in Europe and North America have found that encouraging
mentalization, that is, empathic, sensitive and more democratic leadership
among teachers, with no alteration in curriculum, led to greatly improved
attitudes, behaviour and achievement among pupils (Fonagy, Twemlow &
Sacco, 2005a, 2005b).

Similarly, in the workplace, staff satisfaction, creativity and effectiveness
h:jlve been found to depend upon authoritative/democratic Jeadership (Ben-
nis, 1989, 1999; Eales-White, 1994; Hamlin & Sawyer, 20075 John, 2000).
Hgman resources academicians Robert Hamlin and Jenny Sawyer’s (2007)
evidence-based UK study revealed that the most negative and ineffective form
of leadership was the “ ‘traditional management paradigm’ of command, con-
trol, compliance and coercion which still predominates in many if not most
of public and private organizations” (p. 12). In contrast, the most effective
l?adefShip was associated with the “‘new management paradigm’ of inclu-
Slon, participation, involvement, empowerment and openness” (ibid.).
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Sociology professor Joao Formosinho and psychology professor Jalia
Oliveira-Formosinho from the University of Minho in Braga, Portugal copy,.
pleted an external evaluation of the NPQICL, the aim of which was to gauge
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the impact of the programme on participants’ leadership practice. This impact s ®¢x*‘0‘ LoD il ,
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feelings of being valued, respected and encouraged in the same way that they
were being encouraged to encourage their staff teams, and that staff members
ideally were encouraged to encourage children and parents — and parents jde-
ally were encouraged to encourage their children (John, 2007).

Box 2.3 summarises — and provides a preview — of the key dispositions
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Box 2.3 Key dispositions required of leaders
and parents in democratic societies
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1 Understanding the purposes of their own and others’ feelings and
behaviours

2 Applying democratic principles of authoritative rather than auto-
cratic/authoritarian or permissive/laissez faire structures

3  Sharing power and encouraging initiative, leadership and creativ-
ity in everyone

4  Containing and surviving potentially toxic emotions and strategies
associated with constant change and uncertainty
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These will be discussed in greater depth in subsequent sections of this chap-
ter, but briefly, both leaders and parents need to: understand, and appreci-
ate the purposes of, their own and others’ feelings and behaviours; 2) dpﬂ?’
democratic principles of authoritative/democratic rather than autocraticlauthor
tarian or permissive/laissez—faire structures, being leaders of leaders, inspifing
containing, encouraging and nurturing, rather than controlling, restraining
rewarding, threatening and blaming; 3) share power and encourage initiative
rgsponsibility, leadership and creativity in everyone; and 4) contain and sur-
vive potentially toxic emotions and strategies, notably, anxiety, hostility; negative
projections, envy and discouragement, which are associated with 00113“’“?t
change, uncertainty, demands and pressure from above and below.

1. To what extent do you agree that leadership and parenting has
similarities?
2. Which style of leadership have you experienced? What type of leader
do you identify with?
3. Do you believe that leadership styles have an impact on caregiving

styles?
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